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SEND AT TTA

Our Philosophy
The Totteridge Academy is an inclusive school that [
celebrates individuality and diversity. We have high
expectations of all our students and ensure that students ‘ S \
with SEND are supported fully so that they can enjoy their
learning and achieve their best at all times, both within

the classroom and beyond.

Numbers receiving SEND Support:

A EHCP: 45 students (44.5%)
A K-code (SEND): 203 students (20.08%)
A Total SEND: 248 students (24.5%)

A Areas of Need within SEND:
A Cognition and Learning i 45.16%
A Communication and Interaction i 22.54.%
A Social, Emotional, and Mental Health i 20.56%
A Sensory and/or Physical i 8.47%

Student Voice at TTA
Student voice is important at TTA, so we meet students three times a year to collect their

feedback, thoughts on support, and new ideas that they may have. Last year there were 15
students from each year group taking part and we used their feedback and ideas to implement
systems at TTA. An example of this was developing our breakfast club further by moving it to
a different space and having Peggy, our school dog, involved. Students could go for walks as
well as spend time in our breakfast club room. This is supervised by one of the learning support
team at all times. Students really enjoyed our range of clubs this year. In terms of quantitative
feedback, all students who took part in the student voice groups reported that they feel more
confident asking for help in lessons than at the beginning of the year. They also commented
that they have a good understanding of online safety matters and who to approach when these

issues arise. They all feel valued in school and safe when in or out of the classroom.



Support Highlights:

Wave 1

Inclusive quality first teaching for all

Wave 2

Additional interventions to secure age-related expectations

Wave 3

Targeted and personalized

interventions

*  Quality first teaching with differentiation, assessment for
learning, and care taken with Classports, support
strategies, and student groupings, visual aids.

Learning Support Assistants in the classroom.

Regular SEND Learning Walks.

Library lessons for communication development - 1:1
Assessment for identification of specific needs.

Daily Homework Club (Library and LSC)-staff support.
Extra-curricular activities (see timetable).

Awareness Weeks, assemblies, trips, cultural days, tutor
time, and activities to develop inclusive culture.

Revision Sessions and Prep — exam preparation.
Termly SEND Parent Forum.

Careers Advisor, events, and trips for transition.
SEND Transition Day and transition meetings.
SENDCo and LSA observations, referrals, and follow-up.
High expectations regardless of age or achievement.
Support strategies in every teacher classporﬂfolder.
Regular training and INSET for staff.

Parent and Student feedback and questionnaires.
Speaking and Listening opportunities in lessons and
outside lessons (e.g. assemblies, events).

*  Walks with the School Dog and Place2Be/Well-being Lead.

Identification, assessment, and tracking of communication need
and feedback to parents and staff.

Targeted adult support within the classroom (Learning Support
Assistant and teacher).

Differentiated work and homework with Communication and
Interaction activities.

Team Around the Child (TAC) Meetings with Key Staff.
Targeted group work in speaking, listening and language with
LSA Speech and Language Lead.

Observation and classroom support with external Speech and
Language Therapist/Autism Advisory Service.

Staff training from Speech and Language Therapist, ASC
Advisory Teacher, and external events (e.g. from Autism
Advisory Service).

Individual Achievement Plan and video — set targets, share
strategies that support learning.

Achievement Programme — small group sessions before or after
school to focus on specific need.

Small group intervention sessions — withdrawal from lessons to
develop communication and interaction skills.

Futures Plus Groups (Years 10 & 11).

Regular meetings with parents and students to review and set
personalised targets.

Access Arrangements for examinations.

Laptop Use.

Support from an external
agency where appropriate.
Speech and Language Therapist
—individual support.

1:1 sessions with specialist staff
in the school.

On-going monitoring and
regular feedback to parents and
students (at least termly and
including the Annual Review).
Referral to Barnet Advisory
Teacher Team for specialist
support.

Equine Therapy.

Sessions with Wellbeing Lead
Art Therapy.

Communication Skills Group
(with Speech and Language
Therapist).

GROW Learning from the Land

Literacy Interventions Impact

A new software program, Literacy Planet, was trialled last year for students whose reading ages

were six months or more below their actual age. Literacy planet delivers personalised online
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activities for students who need support with phonics,

sight words, spelling, comprehension and
grammar. The students took a baseline assessment
before accessing the online activities. 65% of Year 7
students and 61% of Year 8 students achieved
significant progress in 6 weeks. A number of students
received 1:1 reading interventions (phonics-based for

those who needed), run by LSAs and their confidence

in reading both in class and for pleasure increased drastically. See below an example of the

impact. This year we are running: 1:1 and small group intervention with the Inclusion Team;

Literacy Planet; 1:1 reading with Sixth Formers.



Data Analysis i all analysis can be found in the

Data Analysig; all analysis can béound herein the Literacy Assessment and InterventioAnalysisSoreadsheets

20232024:

Intervention Impact Year 8:

SC DIFF PC DIFF OVERALL DIFF READING AGE DIFF

AVG

improve| No |Decreas{ AVG |improve| No |Decreasq AVG |improve| No |Decreas§ AVG |improve| No |Decreasq AVG | change

Count | count | Change| count | change| count | Change| count | change| count | Change| count | change| count | Change| count | change| Months
Literacy Planet 33 15 9 6 0.67 14 8 8 0.5 20 4 6 0.77 24 0 6 16 1:.04
Phonics Group 3 2 1 0 2 2 1 0 0.67 2 1 ] 1 2 1 0 20 1.08
2:1 Phonics/Compy 2 2 0 0 1 1 1 0 1 1 1 0 1 2 0 0 20 1.08
4:1 Compr 4 1 1 2 0 3 1 0 2.25 3 0 1 2 3 0 1 33 2:09
3:1 Phonics/Compy 5 2 0 2 1 2 0 2 0.25 1 2 1 0.25 2 0 2 7 0:07
Lit Planet 17 11 1 5 0.76 10 1 6 0.76 11 2 4 0.82 14 0 3 21 1:09
1:1 Reading 4 0 2 2 -0.5 2 1 0 1 1 2 1 0 2 0 2 2 0:02
3:1 Reading Grou| 2 1 1 0 1 0 1 1 -0.5 0 1 1 -0.5 1 0 1 3 0:03
No Intervention 146 56 48 33 0.34 88 23 26 0.89 76 43 18 0.69 77 7 18 19 1.07

Intervention Impad Year 9:
SC DIFF PC DIFF OVERALL DIFF READING AGE DIFF

AVG

improve| No |Decreas{ AVG |improve| No |Decreasq AVG |improve| No |Decreas{ AVG |improve| No |Decreasq AVG | change

Count | count | Change| count | change| count | Change| count | change| count | Change| count | change| count | Change| count | change| Months
Literacy Planet 30 11 8 10 0.1 11 4 14 -0.28 9 7 13 -0.34 13 3 13 -2 0:02
Phonics/Compreht 3 2 1 0 1 0 2 1 -0.67 1 1 1 0 1 1 1 1 0:01
Phonics 3:1 3 2 1 0 133 ] 1 2 -1.33 0 2 1 -0.33 2 0 1 -1 0:01
Phonics 1:1 4 3 1 0 1.25 2 1 1 1.25 2 1 1 0.75 3 0 1 24 2:00
Lit Planet 13 8 1 4 0.62 6 4 3 0.54 7 3 3 0.54 10 0 3 16 1:04
2:1 Group Readin| 1 0 0 1 -1 1 0 0 1 1 0 0 1 1 0 0 7 0:07
4:1 Group Readin| 4 ] 2 2 -1 1 2 1 0 0 2 2 -0.5 3 0 1 1 0:01
1:1 Reading 2 1 0 1 1 1 0 1 -0.5 1 0 1 -0.5 1 0 1 10 0:10
2:1 Reading 1 1 0 0 3 1 0 0 2 1 0 0 2 1 0 0 48 4:00
No Intervention 140 45 50 40 0.13 65 47 23 0.48 63 53 19 0.39 70 45 20 7 0:07

Year 7 September@®4:
Pupil Premium Eligible at any time this academic year?Average Age in Months Average ageAverage SCAverage F Average O.Stair|

Yes 145 " 12:01 6 5 5
No 159 " 1303 6 6 6
Gender

Male 151 " 12:07 6 6 6
Female 158 " 13:02 6 6 6

EAL at any time this academic year?

No 155 12:11 6 6 6
Yes 150 " 12:06 6 6 6
FSM at any time today?

Yes 145 " 12:01 6 5 5
No 159 " 1303 6 6 6
SEN at any time today?

Yes 144 " 12:00 6 5 5
No 156 " 13:.00 6 6 6

Overall teachers’ statistics

| have noticed an improvement in this student's reading skills since Term 1:

More Details

@ Toagreatextent 0
@ Somewhat 7

@ Verylittle 0

@ Notatall 1



https://thetotteridgeacademy.sharepoint.com/sites/StaffShare/Documents/Forms/AllItems.aspx?FolderCTID=0x012000552C5176EFF7D546A0FC30D49814DA2D&id=%2Fsites%2FStaffShare%2FDocuments%2F03%2E%20Departments%2F20%2E%20SEND%2FLiteracy%2FAssessments%20and%20Interventions%2F2024%2D25
https://thetotteridgeacademy.sharepoint.com/sites/StaffShare/Documents/Forms/AllItems.aspx?FolderCTID=0x012000552C5176EFF7D546A0FC30D49814DA2D&id=%2Fsites%2FStaffShare%2FDocuments%2F03%2E%20Departments%2F20%2E%20SEND%2FLiteracy%2FAssessments%20and%20Interventions%2F2024%2D25
https://thetotteridgeacademy.sharepoint.com/sites/StaffShare/Documents/Forms/AllItems.aspx?FolderCTID=0x012000552C5176EFF7D546A0FC30D49814DA2D&id=%2Fsites%2FStaffShare%2FDocuments%2F03%2E%20Departments%2F20%2E%20SEND%2FLiteracy%2FAssessments%20and%20Interventions%2F2024%2D25
https://thetotteridgeacademy.sharepoint.com/sites/StaffShare/Documents/Forms/AllItems.aspx?FolderCTID=0x012000552C5176EFF7D546A0FC30D49814DA2D&id=%2Fsites%2FStaffShare%2FDocuments%2F03%2E%20Departments%2F20%2E%20SEND%2FLiteracy%2FAssessments%20and%20Interventions%2F2024%2D25

Please also see our individual Literacy reports to see the impact that our Literacy intervention
has had in subject areas. We have done case studies of 7 students every term to review the
impact from teacher perspective, looking specifically at Literacy.

Please also see our data spreadsheets to see reading age improvement based on intervention.

Revision Skills Groups

In the Spring Term, we identified a need of supporting older students with revision skills. We
planned this with our Educational Psychologist and Catch-Up Lead. TAK then trained 2 LSAs

and gave them the materials and resources.

This intervention targeted 9 Year 11 students and 12 Year 10 students. These students were
chosen based on: executive functioning skills, teacher reports, predicted grades, SEND needs,

reading ages, and consultation with the inclusion team and Directors of Learning.

To measure progress, we gave a pre- and post-intervention questionnaire. Results showed
improvement in learning, how to make notes from a study, planning time, organising revision

materials, making mind-maps, and using planner effectively.

In the Summer Term, we continued to support older students with revision skills, targeting a
new group of students. To measure progress, we gave a pre- and post-intervention
guestionnaire. Results showed that students got better in completing past papers efficiently,
making revision notes and mind maps as well as compiling revision notes and use them for
revision. Moreover, there is an improvement in organising class notes and their workload in a
realistic timeframe. Finally, the majority of the participants reported that they feel more

confident in planning their answers in an exam and manage their time better.

Here is a comment from one of the LSAs who were trained and led the groups:

1 The content was rel atabl e. /It didnét feel

spend all their free time revising, which | believe helped them engage with the content
more and helped them feel more relaxed about the concept of revision. Some studerits
opened up about their struggles with homework/revision which helped the other students
relate to each other, also taking away that blanket of insecurity around feeling as though

the only one who struggles is yourselr.

!



Homework Club

Homework club runs every day in both the library and the LRC. On average, about 10-15
students attend each day, and they are supported by at least four members of the Inclusion
Team. Our Inclusion Team offers support with organising homework tasks, helping students to
help themselves if they become stuck, prompting students, reminding them of content
discussed in class and liaising with teaching staff if students need some additional support from
a subject specialist.

So far this year, only two of our regular attendees have had any consequences logged for
incomplete or poorly completed homework. Parents and carers have also spoken with us about
how attending homework club has reduced the pressure of homework at home and has helped
their children to gain a better balance between school and home, resulting in more peaceful

and relaxing evenings for them and their children.

Handwriting Intervention

Teachers identified students who would benefit from targeted intervention to improve the

legibility or fluency of their handwriting. 21 students were identified in total, and 100of them

attended a weekly intervention in a small group to focus on letter formation, joining and
practicing key shapes as well as words. Students were proud of noticeable improvements and
teachers shared some positive feedback about
responses.

Seven students showed significant handwriting improvement, whilst three st udent s 6

handwriting did not improve beyond the intervention. As a result, some students have now
‘ '

| . started to touch type in order to use a laptop for

l v written exams. Some of the students who struggle
&

\ with their handwriting may also need further input

_‘""“"‘ “* from an Occupational Therapist, who can support
T them with their motor skills, or specific access
arrangements, such as a scribe. We continue to

1 review this and plan accordingly, and run

handwriting intervention again this year with a new

cohort of students.



Equine Therapy:

All 16 students who completed the full programme of Equine Therapy last
year obtai ned t hEmployabilty Levelc@né & Personal ¢
Development Unit and the AQA Award- Grooming a horse, Introduction to
Horse Care. All participants enjoyed the sessions and there was a

noticeable change in their confidence and teamwork skills.

One student was fearful of horses when she started the programme, but
still worked very closely and well with them. Another student was anxious
after being bitten by a horse, but attended the programme and developed resilience skills.
Another student, who was struggling with EBSA, found that attending the programme increased
his engagement and attendance to school overall. Since completing the programme, he
confidently speaks in class and has been attending regularly. This is wonderful after a
significant period of time out of education. Furthermore, another student found that this
intervention helped to develop his social skills, enabling him to build connections with his peers
and developing the ability to share his ideas respectfully in group settings.

SEMH Support highlights:

Place2Be at TTA

Place2Be is a national charity supporting schools to improve the confidence and wellbeing of

children and young people. The service allows our students to have 1:1 counselling (through
referral from parents and the school) as well as access drop-in sessions if they feel they would
like any emotional or therapeutic support. Place2Be gives students a space to express
themselves through talking and creative work, to think about any worries they might have and
strategies to work through these. Place2Be provides support for parents and staff too i details
of Place2Bebs | mpyardannalreports. o findhoet moreabout the charity,

please visit their website: https://www.place2be.org.uk/.

Year 7 transition groups

To facilitate Year 7sétransition to secondary school, we run two small group interventions (up
to 10 students each), led by an Educational Psychologist, focusing on transition, anxiety
management and social skills. All students who participated in the group reported that they
were feeling more confident to enter their secondary life. They were also more able to use

7



https://www.place2be.org.uk/

problem solving techniques and to strengthen their friendships. Finally, many sessions were
targeted on emotions and especially anxiety so our Year 7s were able to identify, process and

deal with negative emotions.

Number of students that answered Agree

12
10
8
6
4
2
0
| feel Thereisat | have good | know how to | have trouble | know where | have a good When | am in
comfortable in least one friends at slove any falling asleep to get help understanding class, | know
my new adult at school difficulties that  at night with of schools what the
school school | can come up at homework if  systems schedule is
talk to if | school (eg needed support in
have a homework) place
problem

W Pre-programme M Post-programme

Friendships and social interactions group (Year 8 Girls):

The group was a 6-weeks support intervention focusing on social interactions, bullying, online
safety and healthy copying strategies. All participants reported that they found the group
6useful 8. The topics that they found the most
friendships difficultieso. Also, all participal
would like to continue with some more sessions. A follow up needs to happen at the beginning

of autumn term. One girl was referred to 1:1 counselling due to her deeper difficulties.

Breakfast and Lunch Clubs

Before school starts and during break and lunch (known as
unstructured time) can be challenging for some students. Our
Inclusion Team runs clubs during these times so students can |
go in adult-supervised safe-spaces. In this space, they can
play board games, catch up with their work, chat with others

and of course have a walk with our school dog, Peggy. The

i mpact was palpable as we saw friendships devel



levels increase. Several Year 8s are taking part less and less regularly as their independence
grows, but our new Year 7 cohort are taking advantage of all the opportunities available, and
are joined by regular attendees in Year 8-10. All of these, alongside academic support and
initiatives such as daily homework club, have seen a positive impact on attendance rates

amongst SEND students as well as academic achievement.

GROW Programmes

GROW programmes at TTA support studentsé physical
and mental well-being, their connection to the outdoors,
development of skills and knowledge in food growing and
sustainable living and last but not least the team-work and
social skills development. Through GROW programmes,
our students learn that everything in the world is

. connected and that they are a part of an ecosystem. We

“ aim to introduce them to the
deep sense of purpose and wellbeing that this knowledge brings.

school principles and builds resilience, curiosity and community.
The GROW Outdoors Programme had great results, with:

90% of participants say they now use mindful breathing exercise in their daily life.
90% of participants said they made new friends in GROW.

80% of participants said they felt more calm, confident or more able to focus after
GROW.

Furthermore, the GROW staff shared the following comments about some of the participants:
St u d e warks Well virith everyone in the group. It was particularly lovely to see [them] take
a lead role in the team task of deciding where to sow radish and pea shoots. [They] ensured

he asked everyone for their opinions and whet h.

Student B 1is really engaged with the GROW topics and often shares her own knowledge

through her experienceas at her famil ydbés all ot m



Student C rbrings an enthusiasm to lessons which helps encourage others in the group to be
enthusiastic too. [He] seems confident and comfortable with the group. He is happy being
himself and showing his humorous side and he is able to communicate with other members of

the group. O

Other Inclusion Interventions and Support at TTA

=

Touch typing

Termly parent forums

Well-being lead check-ins

Well-being group support

Sixth Form Reading Buddies

Mushroom Growing

GROW Bunch Floristry Course

Careers 1:1 meetings with SEND consultations
Visiting alternative provision

Learning Walks (please see learning walk reports)
School Dog i 1:1; group sessions; optional walks
Breakfast and Lunch Club

Homework Club

Literacy and SEND department curriculum 1 pagers

= =2 =4 A4 A4 A4 -4 -5 -4 -5 -5 A2 -2 -2

Staff Key Information: SEND Register, Arbor, Info on Classports, Classport strategies,

SEND referral form and How To

9 Carousels and regular training: Carousel (supporting SEND in the Classroom / Literacy
and writing), EBSA, NTT, whole-school, emotional regulation, zones of regulation,
attachment, emotional literacy, behaviour CPD, SEND in the Curriculum

1 School visits with SEND focus / United Review and Support Meetings / Autism

Advisory Team / Tavistock Gloucester House training for Inclusion team

Clubs: e.g. Dungeons and Dragons Club and Lego Club

Toilet and timeout passes (list on shared drive)

Emergency Evacuation Plans for specific SEND students

10



IMPACT SUMMARY:
Academic Attainment

1 GCSE Progress 8 2023: +0.86
o0 Students with SEND: +0.09

1 GCSE Progress 8 2024: +1.30
0 Students with SEND: +0.71

Data analysis:

Our students with SEND make more progress than the national average with a Progress 8
score of +0.71. This is not in line with national data, and we are proud of their excellent

results.

To continue this progress, we have:

1 Maintained the expanded Inclusion Team and number of LSAs to offer more targeted
interventions and support in lessons.

1 Deployed two Deputy SENDCos to develop student support and upskill the Inclusion
Team
Hired two Art Therapists to supports students with SEMH needs
Upskilled the team with sessions on attachment and developmental trauma and
training to support students with Autism

1 Worked with Heads of Departments and teaching staff to ensure they are meeting the
needs of students with SEND from the core of their curriculums.

1 Given students ownership of their individual targets and review these throughout the
year.

1 Continued to evaluate assessment data to prioritise key groups of students.

11



Who We Are i The Inclusion Team:

Rebecca Gold - SENDCo
Evi Takopoulou - Wellbeing and Academic Support Lead

Chatranong Snidvongs 1 Deputy SENDCo and Learning Support Assistant
Bradley Miller 1 Deputy SENDCo and Learning Support Assistant

Patricia Gold - Learning Support Assistant and EAL Lead

Nada Pantelides - Learning Support Assistant
Andrew Laoudas - Learning Support Assistant
Tugce Donmez - Learning Support Assistant

Claire Doyle - Learning Support Assistant

Rachael Catchpole - Learning Support Assistant
Odeta Ormeni i Learning Support Assistant

Katie Evans i Librarian

= -4 4 4 -4 -4 -4 -5 -2 -2 -2 -2 -»

Emily Alter 1 Place2Be Project Manager

Looking Ahead

Our team of Learning Support Assistants has grown significantly over the last two years. We

are so excited to be able to increase our offering to more students; this includes running more

small-group interventions, more opportunities for parents to liaise directly with the Inclusion

Team and more students who can receive support in more lessons, as well as around school.

We work closely with parents to ensure that every child achieves
his or her best with appropriate challenge and support.

12



TESTIMONIALS

Parent/Carers

/| candot believe how well [t has gone at school
his previous secondary school and had ended up in the bottom sets for every subject there,
where he didnét deserve to be. At TTA he -has 1
lasting friendships, understands that breaking school rules in not an option, worked through key
emotional issues with weekly Therapy, and most importantly, is achieving well academically.

What they have put in place and the way they have helped support him and enabled him to feel

a part of and appreciated at school is incredible. Also the fact that they were willing to give him

the opportunity to stay in main stream has helped him with an understanding of his feelings,

emotions and, for once, an acceptance in an educational environment.

Thank you for all the additional support she is receiving - it has been really helpful and the LSAs

are fantastic.

Thank you again. [Our son] is able to be his better self only because of the kind vigilant

support from the wonderful TTA staff.

Students

il | /i ke how we have therapy at school |7 ke Pl a

time. | like how teachers support students in the lessons when they need it oi Year 10 student
ALessons |7 ke Musi onaadydu cndd difterere prafeatsr We get lots of
help in school and | find writing hard so slowing this down in handwriting [intervention] helps.

Literacy [intervention] hel peiYeaellstuentf i nd new wi

Al |71 ke how you can make good [ r i lehavdhkelpbudding wi t .
my ¢ onf i-deanseident

13



Al |7 ke how t he ttetaoselvwda need d ltké gving resaupcgsdortitem. | like
how | can wal k Peggy the dog #&aYegrlOstudere when | a.

Professional

It is fantastic to work with TTA as they are always willing to go above and beyond to make sure
that every child achieves their best. They will keep in touch at all times and ensure that meetings
with parents are regular and effective. Most importantly, the inclusion team listens to what the
parents say, the students say, and our suggestions as external professionals. Parents know
their children best and student voice and perspective is vital i this is something that they value

at TTA, making sure it is at the forefront of every decision made.

Case Studies:

Student A i KS3: Student A has an EHCP for Communication and Interaction, Sensory and
Physical, Cognition and Learning, and Social, Emotional and Mental Health Needs.

1 Owing to his needs, Student A& interventions have included: Equine therapy, GROW
Outdoor, GROW after-school club, touch-typing, Place2Be, handwriting, Breakfast and
Lunch Club, Homework Club, LSA and teachers support in lessons, Access
Arrangements, laptop use Walk and Talk with Peggy, the school dog.

1 Student A@ emotional needs:

o Student A cried daily in Year 7 and resisted coming to school; he was emotionally
distressed and would regularly ask to leave lessons.

o Now Student A is a happy, positive student who stays in all lessons.

o His Boxall profile shows significant improvement (currently under Place2Be so we
will be able to complete SDQ and review).

o His Equine and GROW reports reveal engagement increase, well-being increase,
and communication increase.

1 Student A attendance:

o Year7:92%

0 Year 8:92% (but 6.2% have been authorised as they are medical appointments)

14



0 Year 9: 100%

1 Student A& consequences:

o These have reduced by over 50%

o0 Year 7: 13 consequences

0 Year 8: 4 consequences

o Year 9: 0 consequences

1 Student A academic progress:

Course Test % Top Score
Art 59 20
Drama 17 95
English 28 100
Geography 14 89
History 51 100
Maths 20 98
Music 25 71
Science 22 91
Spanish 44 98
Technology 44 98

Previous reading age: 7.02

Quality of

Average Score B Quality of Homework
69 Good Good

52 Excellent Excellent

48 Good Good

45 Good Good

51 Good Excellent

62 Good Good

42 Good Not required
62 Excellent Excellent

52 Good Excellent

601 Good Good

60 Good Good

Current reading age: 11.10

Summer Reading Age: 11.10

| Autumn Reading Age: 14

Spring reading age: 14.03

Course %‘;:2‘ Test % Eg;::g“‘;; . mm‘: Ag';g" Top score
Maths 1 7 Good Good 65 100
LE::::?QB 2 17 Good Excellent 49 90
Science 3 33 Good Good 60 98
Art 3 i3 Good Good 62 9%
c;’;';"::' 6 67 Good Good 64 03
Drama 1 7 Good Good 49 92
De.?eig: ~ 4 47 Excellent Good 61 98
Geography 2 18 Good Good 55 98
Hismry 2 19 Good Good 55 a3
Music 2 26 Disappaointing Mot required 54 91
R.E 1 0 Good Excellent 50 97
Spanish 4 54 Good Good 68 95
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Student B i KS3: Student B has Social, Emotional and Mental Health Needs and ADHD.

1 Owing to his needs, Students B& interventions have included: Equine therapy, GROW

Outdoors, Walk and Talk with Peggy, the school dog, Social Skills Intervention, Literacy

intervention, social stories, LSA and teachers support in lessons, toilet pass, Access

Arrangements (laptop), reasonable adjustments for consequences, use of a safe space

and key adults for check-ins.

M Students B& emotional needs:

(0]

©O O O O

Student B struggles with self-regulation, focus, concentration and anger
management

He is EAL and joined us with limited understanding of English

He struggles to follow staffds instruct

It takes him a long time to build trust with new adults
Struggles to regulate his behaviour without ADHD medication; this has proved

challenging for him so far in Y9.

i Student B& attendance:
0 Year 7: 90%
0 Year8:95.2%

o Year 9: 85.7% (All authorised absences)

1 Student B& behaviour progress:

0 Year 7: 13 centralised detentions, 88 behaviour incidents, 4 suspensions

0 Year 8: 5 centralised detentions, 56 behaviour incidents, 1 suspension

0 Year 9: 2 centralised detentions, 18 behaviour incidents, O suspensions

1 Example of social story:

My nameis Y.

Sometimes | feel angry. Feeling angry is when | get really upset or annoyed
with something or somebody. Feeling angry is an emotion that we all feel,
this is ok. Usually when we feel angry it lasts for a short time. Feeling angry y ‘J':Nw*
can make us feel hot inside.

| get angry when:

and 1am in Year 7 at The Totteridge Academy.

When we are angry, we may do bad things that are not ok like hitting,
screaming, or shouting. This is not ok. My teacher will help me to make a
good choice.

Good choices are:

Have 5 minutes break Drink some Go to a quiet place

_

I need w /

I get detentions

Someone annoys me Stay after school 7
a
break | .

A

w

water

Stay with Peggy for 10 minutes Listen to your favourite song | Read your favourite
book

When | feel angry, | say:
“IT 15 NOT FAIR®
“I HATE SCHOOL®

“1HATE EVERYTHING”

“WHY™
WHEN WE &

1 will try to remember to tell a teacher when | feel angry. This is 2 good thing to do.

16
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1 Student B& academic progress:

Student C i KS5: Student C has severe Social, Emotional and Mental Health and Cognition
and Learning Needs.

T

Owing to her needs, Student Cé sterventions have included: Equine therapy, GROW
Outdoors, Walk and Talk with Peggy, the school dog, Place2Be, CBT, 1:1 with well-
being lead, LSA and teachers support in lessons, toilet and timeout pass, traffic light
system, Access Arrangements (scribe, 25% extra time).
Student C6 smotional needs:
o Student C has been discharged from EDIS; she is now under CAMHS
o Student C has managed really well in Sixth Form and wanted to stay at the school
in order to continue the support.
o Student C is now one of our mental health champions and takes part in the peer
mentoring scheme as a mentor.
Student C6 attendance:
o0 Year 7: 95% (Covid year)
0 Year 8:96% (Covid year)
o0 Year9: 85%
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